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Criteria For Upper/Lower-Division Courses – Syllabus Design Guidelines 
 
100 level courses should require no pre-requisites 
 
100 – 200 level courses “courses generally focus on foundational theories, concepts, perspectives, 
principles, methods, and procedures of critical thinking in order to provide a broad basis for more 
advanced courses.  The primary intent of lower-division coursework is to equip students with the general 
education needed for advanced study, to expose students to the breadth of different fields of study, and to 
provide a foundation for specialized upper-division coursework in professional fields.  Such courses have 
one or more of the following purposes: 

a) Acquaint students with the breadth of (inter) disciplinary fields in the arts, humanities, social 
sciences, and natural sciences, and to the historical and contemporary assumptions and practices 
of professional fields. 

b) Introduce essential skills of literacy (e.g., information gathering, reading, and writing), language, 
(e.g., oral communication and language and cultu3re other than English), numeracy, and 
sciences to prepare for continuing work in any field of higher education. 

c) Develop specific occupational skills designed to lead directly to employment based on a two-year 
program of study. 

d) Provide a foundation for upper-division coursework and to begin development of analytical 
thinking and theoretical application.” 

 
Learning objectives should primarily come from the “Remember”, “Understand”, and “Apply” categories. 
 
300-400 level courses “Upper-division courses are specialized, in-depth, and advanced, and emphasize 
problem-solving, analytical thinking skills, and theoretical applications.  These courses often build on the 
foundation provided by the skills and knowledge of lower-division education.  Upper-division courses may 
require the student to synthesize topics from a variety of sources.  Upper-division courses may also require 
greater responsibility, or independence on the part of the student.  Upper-division courses require 
instructors with specialized knowledge and preparation.  Thus, many intermediate and all advanced 
baccalaureate courses in a field of study are properly located in the upper-division.  In addition, disciplines 
that depend heavily on prerequisites or the body of knowledge of lower-division education may properly 
be comprised primarily of upper-division courses. Such courses have one or more of the following 
purposes: 

a) The in-depth study or application of theories and methods and the understanding of their scope 
and limitations.  

b) The refinement of essential skills associated with the baccalaureate.  
c) The development of specific intellectual and professional skills designed to lead to post-

baccalaureate employment, graduate study, or professional school.”  
 
This should not negate the introduction of new content areas as part of the curriculum as long as some 
aspects of the course involve integrating that new knowledge with previous experience.  
 
Learning objectives should primarily come from the “Analyze”, “Evaluate”, and “Create” categories. 
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Bloom's Taxonomy 
 

Benjamin Bloom created the original taxonomy for categorizing the abstraction of questions that 
commonly occur in educational settings. The taxonomy provides a useful structure in which to categorize 
learning objectives, in-class activities, test questions, etc. Categories in the revised Bloom’s Taxonomy 
(2001) are listed in the table below. 
 

Category Skills Demonstrated 

Remember  observing and recalling of information  
 gaining knowledge of dates, events, places  
 acquiring knowledge of major ideas  

 

Prompts:: 
list, define, tell, identify, show, label, collect, examine, tabulate, quote, name- who, when, where, etc.  

 

Example: 
Identify three major artisan forms. 

Understand  understanding information  
 grasping meaning  
 translating knowledge into new context  
 interpreting facts, compare, contrast  
 ordering, grouping, inferring causes  
 predict consequences  
 

Prompts::  
summarize, describe, interpret, contrast, predict, associate, distinguish, estimate, differentiate, discuss, extend  

 

Example: 
Describe the techniques, media and processes of three major artisan forms. 

Apply  executing processes 
 implementing  
 using information  
 applying methods, concepts, theories in new situations  
 solving problems using required skills or knowledge  

 

Questions Cues:  
apply, demonstrate, calculate, complete, illustrate, show, solve, examine, modify, relate, change, classify, 
experiment, discover  

 

Example:  
Illustrate how socio-demographics influenced the three major artisan forms. 

Analyze  seeing patterns  
 organizing parts  
 recognizing hidden meanings  
 identifying components  

 

Prompts:: 
analyze, separate, order, explain, connect, classify, arrange, divide, compare, select, explain, infer  

 

Example:  
Compare the extent of influence of socio-demographics on each major artisan form. 



Faculty Handbook Appendix 2.8.2.2. 
 

Category Skills Demonstrated 

Evaluate  comparing and discriminate between ideas  
 assessing value of theories, presentations  
 making choices based on reasoned argument  
 verifying value of evidence  
 recognizing subjectivity  

 

Prompts: 
assess, decide, rank, grade, test, measure, recommend, convince, select, judge, explain, 
discriminate, support, compare  
 

Example:  
Measure and rank the importance of the major artisan form on culture and history. 

Create  Developing 
 Designing  
 Finding new applications 
 Generating new ideas 
 Planning 
 Producing 
 

Prompts: 
develop, design, find, generate, plan, produce, hypothesize, construct 
 

Example:  
Develop another major artisan based on popular culture. 
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